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THE A'S & R'S OF ACADEMIC
EXCELLENCE:
A DERIVED PERSPECTIVE

George A. R*

ABSTRACT

Management education since ifs inception has been a topic of heated
debate. In spite of the fact that business education has attracted the
wrath of various stakeholders, it appears to be continuing the old
dictum of management. The paper presents a comprehensive review
of literature and suggests a sets of A's (internal capabilities) and R’s
{external imperatives) fo contain the imminent threat of extinction.

Introduction:

“The need of the hour is that all business schools not only diversify their
programmers to match to current needs but also make rapid strides in
terms. of qualitative improvements in the area of social and economic
entrepreneurship, corporate social responsibility and then disseminate
knowledge and delivery system in this area accordingly. As the demand for
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quality management graduates intensifies, so does the competition among
b schools; the field is open for the institutes which can recruit and retain top
quality faculty; can produce quality managers and do not hesitate to
innovate their curriculum in response to the demands of the global market.
To strive for excellence in respect of the faculty, students and pedagogy,
setting their own standards and building their own targets for the future as
well as preparing their students to develop as corporate citizens and
pioneering entrepreneurs, is the need of the hour for the business schools
in India” (CSR-GHRDC B School Survey, Competition Success Review,
2010).

One of the papers presented at the recently held management conference
on ‘Globalizing India: Role of Indian B-schools mentions that
‘......management education now appears to be a victim of its own success.
The deterioration in the quality of finished graduates has contributed to
corresponding lowering of the job profile, a job market gradually emerging
which considers a management degree merely as an entry level graduate
qualification. The compensation package has also reflected the changed
job profile. This has led to two disturbing mismatch — graduating students
are often overquadlified for the type of jobs they are being offered and
second management curricula have not prepared them for such kinds of
jobs.... B schools will have to rethink their strategy if they have to survive
as financially viable and intellectually sound institutions. While some will fall
by the wayside, other may in fact emerge stronger, with much more
substantive contribution to the students’ community and India as a whole.
The Indian b schools have to go through an extensive and rigorous analysis
of how the Indian corporate sector, including the SMEs as well as the
economy in general will move, the leadership qualities that would have to
be inculcated in the managers, the tool kits and skill sets appropriate to
operate in an emerging economy as well as global mindset which is a
must, even for survival in the coming years’ (AIMA, national research
conference on globalizing India: role of Indian b-schools on 12 & 13

January, 2011).

Management education programme since its inception in 1908 in the US
has been evoking mixed responses from the academia, industry and the
stakeholders all over the world. A contextual review of the works on
management education reveal that the most pertinent issues surrounding
management education are curricular aspects, pedagogical practices,
instructor characteristics, stakeholder expectations and satisfaction, corporate
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expectations etc. from the perspectives of students, academia, industry and
management; vision and mission of the management practitioners; strategic
issues including sustainable competitive advantages, institutional reputation,
high quality programs, unique courseware, customization of offerings tailored
fo individual student needs, technological uncertainty, competitive volatility,
integration of R&D, product development, strategic alliances and
partnerships, protection of intellectual property, and promotion (Mochr, 2000)
and integration of classroom learning environment (Yang & Lu, 2001).

Though there are positive notes and negative rumblings about the way
management programmes are being run, the fact remains that even after
a century, management education is still haunted over by the same concerns
and fads. Why is it so2 The author attempts to conduct a conceptual review
of literature and highlights the negatives through a derived perspective.
The basic objective of the study is to complete an exhaustive review of the
frends that posed challenges to management education and to surface
gaps in practice so that the management community is cautioned of the
imminent possibility of extinction unless corrected urgently. The paper is o
critical evaluation of the management practices being performed so far
and is therefore prescriptive in nature.

Literature Review:

With a humble beginning in 1908 in the US, the number of b schools grew
fo 40 in 1940 without much furor. The narrow and fragmented programmes
predictably failed fo see and adjust to the emergence of a new organizational
form (Raymond E Miles, 1985 — Table 1) and faculties with minimal training
passed along narrowly focused tricks of the existing trade to students who
were frequently ot the lower end of the academic achievement ladder. The
need for general management skills increased in the fifties with the spread
of the decentralized, divisionalized organizational form; and many graduate
programmes began offering cross-functional education. Organizations
seemed willing to invest in highly trained functional managers, particularly
those in specialties such as finance, accounting, information sciences, and
human resources management. By following the research and teaching
paths laid out in the sixties, business schools began turning out too many
highly trained but analytically narrow-minded specialists. From 1910 to
1960, specialized courses dominated business curricula basically catering
to the needs of large functionally structured organizations for lower- and
middle-level staff (Raymond E Miles, 1985).
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Table 1. Evolution of Organizational Forms
Product-Market Organization Governance Education Needs
Strategy Structure Process and Models
Single product, Agency Personal
Local/regional Control
markets '
Apprenticeship
and on-the-job
management
training
Limited standard- Functional Controf by
ized product fine, master plan
National markets & budget
Supervisory
training.
Functional
H education (e.g.,
g accounting)
E Diversified product Divisional Control by
g line, Nationalf pedormance
§ international (profit center)
E markets
1950 Functional and
g limited general
management
educalion
Standard & Matrix Control by
Innovative products, person, plan,
Stabie & changing and/or market
H markets performance
2000 General
g management
g and high-leve!
g functional
£ Highly complex Network Control by educalion
H goods & services, market(e.g.,
E Worldwide markets contract &fee
E and industries for service)

Source: the future of business education, Raymond E Miles, California Management Review,
Vol, XXVII, No. 3, Spring, 1985).
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By the turn of half a century, management education became a hot topic
of debate and evaluative studies began appearing. Stanford university
faculty late Professor Robert A. Gordon of Berkeley and Professor James
E. Howell conducted studies about business needs and business education
capabilities and practices in 1959 and reported: “management curriculum
remains too vocational and insufficiently scholarly and it is essential that (a)
business school faculties are updated with more emphasis on research and
analytical competence in the social and behavioral sciences (b) resources
are reallocated away from large, specialized undergraduate programs
and foward the M.B.A. and Ph.D. degrees (c) the number of narrow
“vocational” courses in the various functional fields be reduced and (d) an
overarching push for rigour, depth, and analytical content across the business
school curricula be made. After this widely-published scathing report on
business schools, the academicians responded with sweeping changes in
the philosophy and structure of education for business. The focus shifted
from a vocational to a professional orientation; technical courses were
abandoned in favour of more broadly based multidisciplinary studies and
the management curriculum became a catalyst in the educational revolution
(Thomas J Von Der Embse and et al, 1973).

One of the major criticisms of management schools was the gap between
theory and practice. A report appeared in the Black Enterprise in December
1982 read: “The graduate business degree will no longer be the ticket to
corporate success as it once was. With the increased competition companies
are going to be much more exclusive in their choices. The run-of-the-mill
MBA will no longer guarantee anything more than an entry level job. They
will be looking at where you went to school and how well you did”. Other
major criticisms about management education were: (@) incompetency in
strategic leadership (b) inadequacy in curriculum (¢) structural defects in
faculty performance incentives (d) unsatisfactory proficiencies in management
school graduates (e) mixed management school stakeholder relations and
() uncompetitive executive education/management development services
(Keys & Wolfe, 1988; Porter & McKibben, 1988). It was also felt that
management education remained too academic and technically narrow
and inadequate in preparing graduates to be leaders in the current
organizational environment (Boyer, 1990; Louis, 1990; Porter & McKibben,
- 1988) and various authors Deutschman (1991) and Haynes (1991) urged
business schools to remain in close contact with industry and to focus on
developing soft skills, leadership, creativity, and entrepreneurship; to change
the traditional classroom delivery needs with innovative teaching approaches

40



and to place more emphasis on manufacturing know-how and student
attitude. Accreditations of the programmes became essential, as the interest
of the stakeholders such as students, parents, and the organizations in
knowing more about the quality standard of a business school (Graham,
1989) and the value addition in the curriculum for the students to experience
the learning outcome when they go in the practical field, began surmounting
(Edwards and Brannen, 1990, Kaase and Harshbarger, 1993).

In partial response to the need for more responsive and flexible strategic
planning, graduate management education began to factor change
management and strategic partnerships into mission statements (Boyatzis,
Cowen, & Kolb, 1995) and to apply corporate sector concepts such as
reengineering, benchmarking, learning alliances, and partnerships along
with accelerating distance learning programs, fechnology investments and
mission driven accreditations to reduce the cost and amount of time needed
to complete a degree (Turk 1995). In spite of all this, many companies
complained of the type of graduates business schools were producing
(Hammonds, Jackson, DeGeorge & Morris, 1997) and further emphasized
the need for moulding well-round team players through interdisciplinary
courses and real-life learning experience (Lord, 1997). The dramatic
transformation of management education during this time even threatened
the survival of many second and third tier traditional management schools
and programmes (Thomas E Moore, 1997). The need for developing a
global perspective in management education providing hands on experience
(Haynes, Wilson 1999) and well-designed and enforced environments for
maximizing team experience (Michaelson, 1999) and narrow specializations
that focus on a single industry or function (Gerdes, 2005) imparting project
management skill was reemphasized by many authors (Kedia and Harveston,
1998; Yucelt, 1998; Karathanos, 1999, Hartenian et al, 2001). As a
result, discussion-oriented class cultures and creativity-based initiatives
received greater aftention (Driver, 2001) and many business schools became
much more flexible, innovative, and challenging in their offerings (Ponzurick,
France, & Logar, 2000; Reingold & Schneider, 1999). A comprehensive list
of the major challenges and responses faced by US B schools as listed by
Joseph A Petrick and et al, 2001 is given in Table 2 & 3.

Absence of a synthetic, objective measurement of the quality of education
and training offered by b-schools led to an increase in the influence of
media rankings with extremely negative effects on the substance and
professionalism of business education (Gioia & Corley, 2002; Rynes and
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etal, 2003) and the product offered by b-schools became a subject of
disrepute (Mintzberg, 2004; Pfeffer & Fong, 2002). Pfeffer and Fong
commented: “There is little evidence that mastery of the knowledge acquired
in business schools enhances people’s careers, or that even attaining the
MBA credential itself has much effect on graduates’ salaries or career
attainments.” Adding fuel to the fire Bennis and O'Toole (2005) strongly
proclaimed that “business schools have lost their way” and “the focus of
graduate business education has become increasingly circumscribed and
less and less relevant to practitioners” and the validity of the theories taught
remains questionable (Ghoshal, 2005). Students appeared to be more
selective in applying to fewer schools than before (Stephani Richards, Wilson
& Fred Oalloway, 2006) putting a premium on the rank and reputation of
b schools. The need for business schools to impart relevant, current, and
cutting edge knowledge to the students through industry and academic
research was strongly felt (Arain and Tipu, 2007). After reviewing over 100
years of business education literature, Rakesh Khurana (2006) at the Harvard
Business School wrote: “business schools have strayed from their lofty aim
of educating far-sighted, moral business leaders to producing myopic,
career technocrats”. Academic deliberations thereafter focused on promoting
university-industry partnerships, collaborative research, technology transfer
from universities to the private sector, experimentation and innovation in
technology management pedagogy and content and use of real-life team
projects as the primary method of delivering discovery-based learning
(Phillip H Phan and et al, 2009 — Table 4 & 5)

The criticisms raised in these commentaries span a variety of concerns. The
importance of understanding one’s market niche in terms of programmatic
strength and weakness has become increasingly important to attract potential
students (Brown, 2004). In order to design a viable market-oriented
curriculum in the face of the conflicting priorities of students, faculty and
employers, it is essential that the concept of the management consumer be
extended beyond the immediate customer and the curriculum design become
a joint undertaking of businessmen, faculty and students (Thomas J Von
Der Embse and et al, 1973). It is essential therefore that the business
educators integrate the internal and external perspectives of management
education and adopt a system to speed up the process of decision making
and implementation. It is imperative that a new business model is made
and a set of A's on the internal capabilities and a set of R's on the external
imperatives are practiced so as to ride through the turbulent waters. It is
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Table 4: Summary of Papers

Summary of Papers
Authors Koy Research Question Theory/Framework Data/Muihods Findings/Conclustons
Barr, Bakor, Discovering how to teach Van Burg at al. (2008) Analysis of dovelopment of  Enactive mastery exporionces
Markham, & technological sclence-based design a COT program for MBA, have to be percelved as
Kingon entrepronsurship skills that framowork of five lactors PhD, and master's authentic and real 10 have
wiil help bridge the “valley critienl to enhance siudents ot North deaired effect; Impartanze
of death” in COT between science-bused startups; Caroling State over 14- of Joosaly structured hands-
creation of lechnology and coguitive theory; theory of year period. <0 engagemenl; program
emargence of a commerclal planned action. neads 1o be real, intensive,
venture. interdisciplinary and
{terative; noad to create
temporal checkpoints,
decanter business plans, to
strusture Jarge blocks of
iimo, lo emphasize and
balance loam diversily,
generate technology flow,
baware of idiosyncratic
heuristics.
Thurshy, Thursby,  What axe the benefits and Theory of the Ordated loglt analyals of Significant poailive eflects of
& Fullor hall of integrated Firm—K PrOgram asseasmont the program on siudont
pproaches o grodust Appreach to Eval data including pre- and petcoptions of the mult.
educatlon in technologicat postrurveys and a disciplinary capabilities
entreptoncurshipt conlrof group relating to neoded 1o opetais in o
a HSFap d hnological business
Integrated program at onvironmont.
Gaorgia Tech and Emory
University inyolving PhD,
MBA, and JD students.
Austin Nolan, &  How to design a student Experiential leaming Programs of univensities in  Approach works ot multiple
ODsanell saperience in lechnology theory, two countries, MNC student Jevels with same
management that addressen oxecutives, and opvn matorials but emphasis
the teamning cycle more cnrollment course at o dillers across groups; able
complelely, while business school: to uze with Introduciory
malntaining very high combination of case and and cupstond coureos;
fovels of student dilional lecture-based pproach acis as a levelor
sngagement. approaches; narative tn clags as all can engage
approach based on with the ‘story’; Lssues
monomylh; sfudent concerning intogration of
cours feadback and supplementary mateckals,
foliow-up 1 year loter. lack of ‘closure’ in each
class, use of fictionalized
cases.
Vanat, Bymne, & What teaching methods can Education science and team  Use of team games in o Gantes raled @ pasitive
Fayolts be used {6 create ptocess; Kitkpatrick's 4 waditional elitiel Freach teattion from students
P Jal engl level hlerarchy of teaching context that desplte being an informal
that bave a keen senws of evaluation. ph individual Jep from nonnat
teamwork? Are games an learning; svaluation data formal approach; real
approprlate psdagogical collected from 111 groups teaming outcoms in
devico {0 meet the specitic on Initial reaction to the oxposing studens to
learning noeds of game and intarviews 3 {mpertance of team
engineering studonts? Can months later. working.
gumes halp englnearing
studenls leam aboul
tsamwork?
Boni, Welngail, &  How lo teach aklls of creating  Disruptive Jnnovation, Capatone course for MBA {t 1s Smpotiant to blend threo
Evonsen d ive 1 i rial Enlrep hip in perspectives for effective
develop new business leadership, destgn Organtzations & Design commarcialization of
oppartuniiies through thinking, and leam master's studenls af (anovallon: (1)
blending entrepreneurial bullding. Carnsyle Mallon entroproneurial thought
thought and aclion, design involving feam teaching: and action, (2) dexign
{hinking, and team bullding. Mulidisciplinary leams thinking, and {)) leam-
of designers, butlding. A key foature of
lachnologisls, and this project-based course 1y
basiness studenl the colloboration batween
eniroprenours. MBA students and School

of Design aludents, which
teads 1o the development of
new business opportunilies.

{table continues)
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Continued

Authors Koy Research Question Theory/Framework Dala/Metliods Findings/Conclusions
Clarysse, Mosey,  What are Implications for Technology g Qualilative analysis based  Technology Management
& Lambrecht davelopments in technology skills provision, on interviews with 10 Educations Is a dynamic
managemant education of technology management flold moving lrom
contemporary challenges education demand- and traditional MBA focused
auch as globalization, open supply-side aclors In programa towards more
Innovation, and the need for universilies, enlreproneurial

corpatate renewal (ond

consuliancies, and

vonlusing? corpotalions across
Europe.
Hang, Ang, Wong,  How can management of Action leaming as a Qualiiative analysis of
& Sub § techsology prog & foundation for curricul {ransfer of MS¢ in

curricula be designed lo deslgn in tachnology Managemen! of
meel the necds of a small i technology Technology from
newly doveloped Asian gement prog business school o @
country? schoo! of enginesting In

Mustar

How to davelop a highly
selective technology
management courss Jor
studenis in a jeading
French englneoring school,
in an Institutional and
counlry environment
traditlonally tesistant to the
notion of entreprenaurship,
that develops thelr
entraprensurial akills but
which goes beyond an
Introductory courss on how
to slart a business. How to
combing 1he acquisition of
knowledge and the
development of skills, How
to develop their
entrepreneurial akills and
their abllity 1o take
responsibilities, How lo
encourage imagination,
creatlvity, involvement, and
rigk taking.

Singapore

Qualitalive anclysis of the
case of Innovallon and
enlroprencurship in
Mines Paris-Tech, o
leading French
engineering school.

Courses In [P management,

Need lo find a subtle balance

‘bootcamps’, from a case
study ortented teaching
siyle towards a mentoring
approach and from an
emphasis upon general
businoss towards worklng
across disclplinas yat being
sonailiva to underlying
lechnologies; a ehlfi from
general to specifio skills;
Linkages betwesn businesa
schools and technology
schools Is an 1mpotiant
elomant of thls changs,

management of industrial
R&D, systems archilecture
and englneering could only
ba offered by transfer to
Schoo! of Englnseting;
tradtitonal professional
degrees can bo enhanced
by Integratlng management
of technology programs
info core engineering
curriculum; advantages of
olfering parl-time courses
for thoss In employment.

botwean Iraditionat
didactic coursss,
presentations of leading
odge research, wotkahops
and meetings with
practillonars, Held sudies
and involvement in real
profects through
interaships {Including
oulside France); need for
faculty to hava close links
wilh jnduatry both
domestically and abroad;
Important use of concurment
feaching modes,

Source: new developments in technology management education: background issues,
program initiatives and a research agenda, Phillip H Phan, Donald S Siwegel and Mike
Wright, Academy of Management Learning and education, 2009, Vol 8, no. 3, 324-336.
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Table 5: Research agenda

Research Agenda
Interaction Betweon Educati Rdvancement of Business
Institutional lesues and Practlce Schools Evaluation Issues

How do incentive systems How can technology management  How can the necessary specific  How offective are
for faculty encoutage the educatlon processes be skills now required for different
time-intonsive transierted to promote the technology management developments in
development of effective tion and development of ducation be developed technology
{echnology management spin-offs? within business schools? management
courses? education?

What institullonal How can universiies develop Do business schools have the Is it possible to have o

hall constraln {he Integration processes among requisite career structures for valid control group
cross-disciplinary technology management faculty tnvolved In {n evaluation of
dovelopment of education and technology technology management technology
tochnology management transfer offices, incubators, and ducation? (0.g., adjunct, managoment
education? sclonco parks? nontenure track facully), education?

What are resoutce How can business schools What §5 the 1ole of business From a corporate
implications for enhance {effective} engagement school faculty In contributing perspactive (since
universitles aftempting with leading-edge to the development of many sludents are
to develop inter- technological entrep ? technology { sponsored by
disclplinary technology education? companies), how
managenent education? aifectlve aro

technology
management
prograns?

What decislon making What are the roles of different What challenges arlse in What are the mos!
procasses are most competitors within the addressing “language appropriate mothods
olfective in promoting segmeonts of the broad barrlers” botwaen business for evaluating the
{nterdisciplinary technology management space? school and technology/ effectiveness of

teaching and resoarch,
and integratlon in
technology management
educatlon {lop-down vs.
boltom-upi?

Dovs development of
technology management
education represent a
nesd to reevaluate the
whole pesition of
business schools within
unlversitles, ot Is there
need for ambldexterity?

What 1s the best way to traln
technology managers who must
ongage in boundary spanning
among industry, the
entreprenourial communtty,
academia, and government?

enginearing facully and how
can they be overcome?

What challenges urdse In
integraling research with
new developments in
technology mmagement
education?

technology
management
educatton?

I 1t possible o bulld
evaluation into the
design of technology
managéement
educatlon programs,
0 we can Identify
“best practices” and
benchmark
comparable
programs?

Source: new developments in technology management education: background issues,
program initiatives and a research agenda, Phillip H Phan, Donald S Siwegel and Mike
Wright, Academy of Management Learning and education, 2009, Vol 8, no. 3, 324-336.
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Imperatives for a new business model:

A's dictum (internal capabilities):

Why are toppers consistently the toppers?2 What is so specific about them
that they withstand competition and other underlying currents2 This is
something that the edupreneurs have to address seriously and critically.
Pronouncing a strategic vision is not enough to bring about change. Business
schools require alignment of teaching-learning processes with that of the
business strategy the corporates functionally specify and invest resources in
it so as to mould leaders-of-the-future. Successful organizations undertake
internal audits to evaluate their strengths and weaknesses and excel in their
future endeavours and set of A's become handy in this regard.

1. Awareness:

Information is the life blood of business and business requirements are
catered to by the b schools. It is essential therefore that business schools are
aware of external challenges, emerging business opportunities and strategies,
internal developmental needs and the ways other leading organizations
handle development. Qualitative and quantitative analyses of stakeholder
expectations, perceptions and satisfaction would be of great help in
understanding the emerging realities of business world. The statutory bodies
of the government, research institutes, consortiums efc. could deliberate
and implement latest learning practices to complement each other and to
become more effective in delivering quality inputs.

There is a growing demand for virtual classrooms and distance education.
Schools are drawing on a pool of hired guns to teach basic courses, and
tenure those professors who bring them the most distinction in the field the
university chooses to emphasize (Moore, 1997). There is also a growing
demand for applied problem solving than scholarly research. Institutions
are becoming market-driven and seeking lifelong alliances with corporate
entities and twinning partners.
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There should be a system which captures the emerging trends and act upon
it without wasting time. It requires the management to hold a holistic
perspective of business identity and develop a system which integrates all
the essential requirements at a faster pace.

2. Anticipation:

Tomorrow walks in today and one has fo run faster to stay in the same
place. The leader of the future requires to be proactive and to have the
vision to perceive the future and the leadership skills to operate along the
lines that the world expects. The management should have the ability to
anticipate and evaluate the implications of emerging trends on organizational
performance. Vision imparts an ability to see and understand the pattern
of forces underlying superficially unrelated events and phenomena; an
ability to know when to reassess or challenge assumptions that may have
been part of the tradition of the organization for so long that they have
been accepted as customs; an ability to see the value and the limitations
of insights derived from analogous situations in other fields; an ability to
recognize and understand hybrid behavior and avoid falling prey to the
tyranny of averages in observing and dealing with it and an ability to
balance quantitative and qualitative judgments in arriving at conclusions.
Leadership instills ability to think and act like a missionary and to make
operational excellence exciting (J. Quincy Hunsicke, 1986). By employing
anticipatory learning tools to recognize potential external threats, envision
the future and focus on action, the organization can create its own future.

3. Assimilation:

Adapting the best is always accepted to be the best strategy. It entails
creating a structure and merging the levels to facilitate effective transfer of
information from top to bottom. Decentralized planning will be a suitable
option. This will ensure all the functional units of the organization to involve
themselves in the decision making process with the strategic focus in mind.
The departments should be given direction to work out an action plan
taking into consideration the emerging practices of the corporate world
and create a system which could anticipate and monitor the requirement
of the hour and put them info practice.
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4, Alignment:

The administrative and managerial aspects of an organization should be
aligned with the core objectives and vision of the organization. The institution
should have a system to take care of assessment, development, feedback,
coaching and succession planning. Diversity of culture and gender should
be managed through supportive assignments and accelerated programmes.
The system should ensure that those with the highest potential are given a
chance to move quickly through the hierarchies and others are discarded.

5. Action:

Speed is going to be the underlined benchmark of differentiation. The
management should have the ability and willingness to implement decisions
faster and quicker. Teaching-learning, research and development and
branding should form the nucleus of all action plans. With respect to
teaching the institution can: adopt a problem-centered teaching approach
using real world challenges; encourage cross-disciplinary instructor teams
who co-teach all classes; bring speakers from industry and government to
add richness and context; make students co-creators of the educational
content and the learning experience; foster student teamwork on real cases
and reward student leadership and creativity.

On research front, the management can ensure more teamwork across
multiple academic disciplines; partner with thought leaders in industry,
government, and consuliing; stimulate fund field research; validate and
challenge scholarly advice and popular ‘books and participate in key
industrial, national, and global dialogues about business.

At the institutional level the management can create respectable academic
career paths; orchestrate deep lifelong relationships with students, faculty,
alumni, and donours and encourage deep alliances beyond the border
while preserving core values.

6. Appraisal:

Holistic thinking, balancing analysis and intuition, living with ambiguity, and
pracficing strategic flexibility are increasingly important. The moral legitimacy
of business is increasingly under attack and it becomes the priority of b
schools to monitor and correct the ills creeping into the business sector. The
appraisal could be of any degree but the outcome measures could be. of
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highest priority. In order to ensure consistency of performance, the
organization should have a system to assess the inputs, the process and the
outputs both qualitatively and quantitatively. A separate quality assessment
cell can be employed to continuously monitor and evaluate the performance
of the system and administrators. While return on investment is a concern,
it should not be a commercial prerogative but responsibly philanthropic.

Rs’ principles (external imperatives):

1. Reputation:

The rank and reputation of b schools in imparting relevant, current, and
cutting edge knowledge to the students (Arain and Tipu, 2007) has always
been considered of prime importance. In the event.of graduate business
education becoming increasingly circumscribed and less and less relevant
to practitioners, students are becoming more selective in applying fo fewer
schools than before (Stephani Richards, Wilson & Fred Oalloway (2006).
Not only business schools but even admission fests have been prioritized.
While MATs are spread for many to repose, the elite always grab the CATS.
Accreditations, rankings and certifications both from domestic and foreign
agencies thumb up. Campuses: integrated, private, deemed, university
(state and central), off, autonomous, corporate, open, distant and even
virtual attract and lure potential candidates. Some of them even promise
the sky and the stars. Where are we standing? What is that makes us
different? The management has to seriously deliberate and find a ‘niche’.
Let this difference be nurtured and fostered for carving a unique position
in the market.

2. Responsiveness:

Business schools do not fare well when it comes to responsiveness. Leaving
aside the initial interests, there has been inherent delay in implementation
and a tendency to resist rapid changes. Most of them forget about the
power of the stakeholders (students, parents, and the organizations) in
writing-off their business school entity. The teaching-learning process of the
school requires a thorough scrutiny. It is essential that the schools are
converted to be learning laboratories than teaching centres. There should
be more emphasis on value addition in the curriculum for the students to
experience the learning outcome when they go in the practical field. It is
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also essential that business schools cultivate entrepreneurs and socially
responsible citizens. Holistic development of the personality with right attitude,
skill and knowledge should be the core objective of the b schools.

3. Relevance

Debates on the role of generalized programmes and specializations have
shaken the academia a number of times. Pola B Gupta, Jeremy Smith and
Paula M Saunders (2007) conducted an analysis of 758 employment
advertisements of the top 13 MBA programmes in the United States and
found a disconnection between what MBA programmes offered and the
employers’ needed. While all of the universities offered specializations to
the range of 6-18, the content analysis of advertisements indicated that the
vast majority of employers did not care about the specializations in the
MBA degree, and yet, schools kept on offering more and more niche
programs. '

Many b schools offer dual specializations and in many cases the job
placements are not in the specialized area. What matters most is the quality
of placement in the area of specialization at the right company and at the
right position.  Management schools can emphasize industry-university
partnership in course delivery by incorporating a greater number of courses
that are taught by a joint team of faculty and technology-management
practitioners. By partnering with practitioners in programme delivery, two
things can be achieved: (1) relate the course content more closely to real-
world issues and thereby enrich the student experience, and (2) provide
another channel for practitioners to involve themselves in local technology
management programmes and enhance their overall commitment (Satish
Nambisan and David Wilemon, 2004). The management curricula of
business schools especially in developed nations such as the US and the
UK could be considered as benchmark to develop a separate management
discipline suitable for the developing world (Banta et dl, 1996).

4. Reach

The “visibility” of the b school both in on and off line media is an indicator
of quality and brand value. It is essential to deliberate on the ‘positioning’
of the b school with respect to attracting students from different parts of the
world. Are we competing against the giants in the field or carving a niche
in the market to be immuned of threats? Are we clear of the type of
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students we want fo cater fo and the type of organizations we want to target
for? Is there a mismatch between the quality of the students and the positions
aspired for? Is it essential that the classroom fosters cultural and linguistic
diversity? To what extent globalization and other factors impact our course
and final output? s the business school capable of delivering the services
with the use of internet, safellites, teleconferencing, and alliances with schools
around the world to deliver top quality education? Are twinning programmes
of any relevance to our students and the community? There are issues to

be deliberated.

5. Resources:

The business schools need to maintain their standard of excellence by
paying attention to performance measurement (Angelo and Cross, 1993;
Banta et al., 1996). For traditional business schools to survive, they must
fundamentally alter the contract between the school, the faculty and the
students. There should be collaborative research interventions and inbuilt
revenue sharing models for the institute and for the faculty. While research
is being hailed as imperative for survival, the cost incurred in subscribing
the databases is exorbitantly high. It is also mandatory that the b schools
possess international and national journals, magazines, periodicals, books,
research publications, software solutions, statistical softwares etc. for delivering
quality education. Certain governments do not allow management schools
to charge higher fees and there is much hue and cry about the quality of
education being imparted! It is also true that the course is being offered
at ‘below wholesale price’ in universities and colleges. When ‘price’ drives
the market, quality is bound to suffer. The rate of return and optimum
utilization of resources remain critical for many b schools. Without making
a clear choice for either differentiation or cost leadership, schools will find
themselves caught in the middle and so, likely bound for extinction.

Conclusion:

lin order to meet the challenges of the future, the reform of management
education is unavoidable (Angelo, 1996) and the management institutions
need to strive to achieve balance between the education cost and the
quality (Bragg, 1995). Trade cycles will continue trigger booms and
depressions. Positives and negatives will still rumble the business world.
Those institutions which are unique in their offers, value-based in their
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approach and concurrent in delivery will stand tall and survive the test of
time. Corporate universities and meta-universities will become realities but
QUALITY will become the trump card of distinction as well as extinction. A -
futurist approach with a strong will and determination to check and act
around the ‘niche’ will surely lead the organization from darkness to light.
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